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ABSTRACT

The constant changes and developments in every sphere of life make the same or
similar changes in the field of education inevitable. Accordingly, to meet the
requirements due these changes and developments and increase the quality of
education, different approaches, methods, techniques, models or tools have been
generated. One of the models proposed to improve the quality in education is
Chickering and Gamson’s seven principles for good practice in higher education. In
this respect, this study aims at investigating the use of these seven principles of good
practice by teachers of English in Tiirkiye. The study also aims to explore whether
there are differences in the levels of using these principles from principle to principle
and the relationship between teachers’ use of the principles and their job satisfaction
levels. This quantitative study presents the findings from the data obtained through
The Faculty Inventory of the Seven Principles for Good Practice and Job Satisfaction
Inventory. The statistical analyses of the data gathered from 102 participants showed
that teachers often used these principles in their classes and their levels of using them
varied from principle to principle. Based on the findings, the principle most frequently
employed was emphasizing time on task, while active learning techniques were the
least commonly used. The participants’ levels of satisfaction with their job, on the
other hand, was found to have significant and positive correlation with their use of
the principles. This study contributes to the field by highlighting the limited use of
active learning and teacher-student interaction among EFL teachers in Tiirkiye and
emphasizes the role of teacher job satisfaction in effectively implementing
educational principles. Under the light of the findings, the study makes several
suggestions for practitioners and future research.
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Introduction

The age we live in has required a number of changes for a perfect fit in many areas. Education,
in this sense, is no exception. The changing needs of human beings and ever-evolving purposes
of education have resulted in a transition from traditional education to modern teaching. For
years, particularly in certain regions of the world, teacher-centered education where teachers
serve as a source of information has been the norm. Today, however, it is widely accepted that
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students should take the responsibility of their learning and should be in the very center of their
education (Ahmed, 2013). The education provided to learners, therefore, should encourage
active learning and participation (Baeten et al., 2013). As education demands change, there is
a shift from traditional, teacher-centered methods to modern, student-centered approaches,
emphasizing active learner participation. This study evaluates the implementation of
Chickering and Gamson’s (1987) Seven Principles for Good Practice in Higher Education by
English teachers in Tiirkiye, aiming to improve teaching quality and student outcomes. It also
explores how these principles relate to teacher job satisfaction.

The Seven Principles for Good Practice

With the increasing need for education and the growing number of students and teaching staff,
assessing the quality of the education has gained significance (Craft, 1994; Ponlagi¢ & Fazli¢,
2015). For long, the common belief was that knowledgeable teachers are at the very core of
effective education. However, it is now realized that effective teaching and learning depend on
a number of factors which require more than a plain content knowledge of the course.
Chickering and Gamson (1987), upon their very comprehensive investigation into the
approaches, methods, techniques, strategies used and regarded to be effective by the instructors
in several prestigious educational institutions until and at the time of their investigation,
developed a set of guidelines that they believe would increase the quality in education and
introduced them as seven principles for good practice (SPGP) in higher education. These
principles are listed as:

. encouraging contacts between students and faculty;

. developing reciprocity and cooperation among students;
. using active learning techniques;

. giving prompt feedback;

. emphasizing time on task;

. communicating high expectations; and

. respecting diverse talents and ways of learning (p. 2).

Chickering and Gamson (1987) also suggest that these principles can be dealt with as a whole
set, in different combinations of some principles, or individually.

Henceforth, in the study, these principles will be referred to with somehow shortened
forms corresponding to the keywords in each to avoid being too wordy in explanations through
the paper.

The efficiency of education is widely believed to be dependent, first of all, on teachers
and their teaching practices. Teachers’ teaching practices and students’ learning performance
are interwoven. Therefore, the belief is that increased teaching quality leads to better learning
outcomes. Effective teaching enables active participation in the course and results in deep level
learning (Ramsden, 2004; Ustiinliioglu, 2016). In this sense, Chickering and Gamson (1987)
proposed the SPGP aforementioned to provide some guidelines for effective and high-quality
teaching in undergraduate education.
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One of the few studies regarding SPGP in Tiirkiye examined the utilization of the SPGP and
investigated science teachers’ perceptions regarding these principles. It concluded that teachers
used the principles in varying degrees (Ugras & Asiltiirk, 2018). Another study conducted in a
social studies teaching faculty (Y1ldiz et al., 2017) revealed that the inclusion of collaborative
learning in an academic course as a treatment had a positive and scientifically meaningful
impact on the participants’ views about the SPGP. In the study carried out by Okumus et al.
(2013), the participants included pre-service and in-service math teachers and the results
showed more positive perceptions regarding the SPGP among in-service teachers. The study
by Kocaman Karoglu et al. (2014), on the other hand, looked to Turkish students’ perceptions
regarding the SPGP. According to their findings, the students believed that all the principles
except for the 7th (high expectations) were beneficial for them. Tanis (2020) examined the
SPGP for online lessons with the participation of 111 alumni and 14 faculties. The findings
suggested that holding high expectations is important for both parties. In addition, alumni
participants expressed the importance of faculty-student interaction. They also reported to have
preferred organized and communicative teachers in their online lessons.

The relevant literature on these principles, or in another word factors, confirms that there
is a close link between favorable learning outcomes and teacher-student interaction (Kyriacou,
2009; Pennings et al., 2018; Trolian et al., 2016), cooperation in the classroom (Fekri, 2016;
Johnson & Johnson, 2008), active learning environment (Dibapile, 2012; Er et al., 2012; Naderi
& Ashraf, 2013), feedback (Gershenson & Papageorge, 2018; Gibbons et al., 2018), quality
time on task (Spanjers et al., 2008), high expectations from students (Chang, 2011; Gershenson
& Papageorge, 2018; Papageorge et al., 2018), and respecting diversity in classroom
(Bozdogan, 2016; Lumpkin & Multon, 2013; Marlowe, 2016).

According to the constructivism theory, interactions form the basis for any learning
process (Canbay & Beceren, 2012). Therefore, a healthy relationship between students and the
teacher as well as among the students is significant to establish a learning environment that
fosters learning (Hu et al., 2015; Kavenagh et al., 2012), particularly by establishing a sense of
belonging in the classroom through social interaction (Mei et al., 2016).

There have been a number of studies investigating the impact of teacher-student
interaction on schooling outcomes. Ullah and Wilson (2007), for example, conducted a research
on the link between interactions within the classroom, students’ achievement and engagement.
The students of a public university were requested to fill in a survey regarding their engagement
and interaction patterns in 2003, 2004, and 2005. The findings revealed a strong relationship
between academic achievement and engagement level. Likewise, interactions both among
students and between teacher and students were found to have significant impact on students’
academic achievement. A study by Gasser et al. (2018) also reported that positive emotional
support from teachers through high-quality interactions resulted in a higher chance of
engagement in courses.

Chickering and Gamson (1987) view learning as a team work. Studies so far have confirmed
that cooperation in classroom among students helps them learn better and enhances their
achievement, also. Ghorbani and Nezamoshari'e (2012) studied the impact of cooperation
among students on learning outcomes and their findings revealed enhanced learning progress
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in the presence of cooperation in classroom. Pan and Wu (2013) reached similar conclusions as
well. Their study was carried out in a freshman English reading course with the participation of
78 students. The analysis of the data revealed that the experimental group who were encouraged
for cooperative learning in the classroom had higher motivation and achieved better learning
outcomes compared to the learners in the control group who were exposed to traditional
instruction.

Another important aspect of the seven principles established by Chickering and Gamson
(1987) is the notion of active learning. In active learning, learners are expected to employ some
higher-order thinking skills like problem-solving, which requires a strong steer from traditional
teaching methods where teachers are considered as a source of knowledge (Jones & Palmer,
2017). Studies so far agree that active learning can enhance the quality of education; thus, the
learning outcomes as well (e.g., Aydede & Matyar, 2009; Diederich, 2010; Okumus & Doymus,
2018). Ashraf et al. (2013), for example, studied the role of active learning in English language
learners’ listening comprehension skill and concluded that active learning promotes listening
comprehension. The study by Er et al. (2012), on the other hand, revealed the beneficial effects
of active learning on students’ reading comprehension achievement in English courses.
However, it is important to ensure the proper implementation of active learning for favorable
outcomes. Teachers, for this, can receive training on how to effectively infuse active learning
into their courses (Mulatu & Bezabih, 2018).

Active learning, or in other words, learners’ engagement in courses, or tasks, increases
the likelihood of achievement (Bakker et al., 2015; Phan et al., 2016). A study by Karabiyik
(2019) discussed the impact of engagement on Turkish EFL learners and concluded that the
participants’ level of engagement was positively correlated with their exam scores. Another
study conducted in Tiirkiye (Ozer, 2020) also argued the positive impact of active learning on
learners’ success in and attitudes towards English course, which was confirmed by a more
recent study conducted by Siyuan and Sriwisathiyakun (2023).

The next principle proposed by Chickering and Gamson (1987) is providing feedback
to learners so that they know where they are on their way to their target and what they should
do to enhance their performance. For best results from the provision of feedback, the feedback
should be well-organized to trigger self-regulation in students (Gibbons et al., 2018). To
maximize the benefits of feedback, the task itself should trigger interest in students. In addition,
students should be encouraged to discuss the feedback with their peers and reflect on the whole
process (Boon, 2016).

Chickering and Gamson (1987, 1999) indicate that one of the basic components of high-
quality education involves sufficient time on task. Time on task refers to the time allocated for
learning to occur. However, spending time on a task is far from bringing success unless the
allocated time is efficiently used (Romero & Barbera, 2011). Itis possible to increase the quality
of time-on-task. According to the study by Stapp and Karr (2018), recess, particularly for young
learners, is an effective means of increasing the overall quality of time-on-task.

Chickering and Gamson (1987) believe that high teacher expectations are also a must
for the quality of education. Teachers are in the very heart of education, and the beliefs they
hold about and expectations from their students are argued to have an impact on their academic
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performance, which is called ‘pygmalion effect’ (Szumski & Karwowski, 2019). The theory is
that when teachers communicate high expectations, students are more likely to achieve greater
success than when they are encountered with low teacher expectations (Chang, 2011; Sandilos
et al., 2017). In their study titled ‘Teacher Expectations Matter’, Papageorge et al. (2018)
explain how high teacher expectations lead to enhanced performance. Therefore, it is crucial
for teachers to avoid biased expectations and stick to realistic goals about their students and
their learning progress.

The last of the seven principles for high quality education offered by Chickering and
Gamson (1987) involves respecting learning styles in classrooms. Students tend to differ from
each other in a range of degree in many aspects, making it a necessity for teachers to be sensitive
to every individual in the classroom. Teachers need to have great awareness of various learning
styles to embrace all the diversity in the classroom by implementing activities that appeal to
everyone in the classroom (Bozdogan, 2016; Munir et al., 2019). Applying cooperative learning
and benefiting from various educational materials can also create an inclusive classroom
environment that fosters learning (Al Tale, 2016; Crisianita & Mandasari, 2022; Khan et al.,
2024; Namaziandost et al., 2020; Veldman et al., 2020)).

Teachers’ Job Satisfaction

Job satisfaction, according to Locke (1976), refers to “the pleasurable emotional state resulting
from the appraisal of one's job as achieving or facilitating the achievement of one's job values”
(p. 1342). Teachers’ job satisfaction, in this respect, is primarily related to the level of
satisfaction they receive from their job. Research on job satisfaction is of importance since it,
as shown by previous studies, is positively correlated with job performance (Hoque et al., 2023).
Increased job satisfaction among teachers also has a positive impact on learning outcomes (Neto
etal., 2017; Tsai & Antoniou, 2021; Usop et al., 2013).

Previous studies suggest a close relation between teachers’ levels of satisfaction with
their job and their work performance. The study by Baluyos et al. (2019), for example,
investigated the relationship between the two variables and revealed that teachers particularly
satisfied with their security tend to perform better at work. The findings of another study
(Wolomasi et al., 2019) also revealed that job satisfaction predicted teachers’ work
performance. A recent study (Bertus et al., 2023) similarly confirmed that teachers’ job
satisfaction along with organizational culture had an impact on teaching performance. There is
research revealing an association between teachers’ job satisfaction and teacher-student
relationship, as well. A recent study (Harrison et al., 2023), for instance, showed that teachers’
job satisfaction was also linked to student-teacher relationship. In the study, the student-teacher
relationship was also found to be more positive when teachers experienced higher job
satisfaction. They concluded that student-teacher relationship mediated the connection between
teachers’ satisfaction with their job and high-quality teaching. The study by Heinla and Kuurme
(2022) also investigated the impact of teachers’ job satisfaction on student-teacher relationship
through teacher interviews and student questionnaires and yielded similar results. Their
findings suggested that meaningful student-teacher interaction should be encouraged within
every school. However, the research on the relationship between job satisfaction and work
performance, in general, and specifically use of the seven principles proposed by Chickering
and Gamson (1987) is limited and more research is needed.
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Providing a high-quality education is of significance to avoid waste of time, energy, and money.
It is particularly important to ensure the quality in foreign language education since it has been
one of the most problematic areas in Tiirkiye, and the effort put in the teaching process has not
reached the desired levels to return favorable results so far. The SPGP, on the other hand, has
been seldom researched in Tiirkiye, especially in the ELT field. Therefore, this study aims to
bridge a gap in the literature by depicting the current situation of the foreign language education
in Tirkiye in terms of the use of the SPGP in English courses and its relationship with teacher
job satisfaction. With the depiction of the use of the SPGP, it would be possible to detect in
which area enhancements are needed, thus, relevant measures could be taken to enhance teacher
satisfaction and ensure the quality of education for improved educational outcomes in the field
of ELT. In the scope of this study, the following research questions were formed:

1. To what extend do English teachers use Chickering and Gamson’s SPGP in their
classes?

2. Which SPGPs are used by English teachers most?

3. Is there a significant relationship between English language teachers’ levels of
job satisfaction and their use of the SPGP?

Methodology

This study benefitted from quantitative research method to pursue responses to its research
questions. The purpose of using quantitative research method in studies is to investigate the
potential relationships between variables that can be measured and thus shed light on
phenomena (Leedy, 1993). The main purpose of this study was to examine English teachers’
employment of the SPGP; differences in the use of these principles; and the relationship of job
satisfaction with their utilization. Therefore, a non-experimental descriptive research design
was implemented to describe the phenomenon under investigation (Johnson & Christensen,
2003).

Participants

The participants included 102 teachers of English from 51 public elementary, middle, and high
schools who were actively teaching English courses at the time of the study. Their years of
experience and weekly course load varied, however the majority had 1-5 years of experience
and 22-30 courses weekly (Table 1).
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Table 1. Participants’ demographic information

F %
Gender Male 25 24.5%
Female 77 75.5%
Years of teaching First year 8 7.8%
1-5 40 39.2%
6-10 23 22.5%
11-15 16 15.7%
16-20 9 8.8%
+21 6 5.9%
School level Primary school 14 13.7%
Middle school 34 33.3%
High school 54 52.9%
Weekly workload (hours) 16-21 21 20.6%
22-30 72 70.6%
+31 9 8.8%

Instruments

For the purpose of the study, The Faculty Inventory of the Seven Principles for Good Practice
prepared by Chickering and Gamson (1987) was used as the primary data collection tool to
explore English teachers’ practices in relation to the seven principles during their classes. The
inventory was originally designed for the faculty practices at the undergraduate level of
education; however, since then, it has been adapted to different populations and stages of
education by several researchers (Altun, 2017; Okumus et al., 2013; Oztiirk et al., 2013; Yilar
et al., 2015). Therefore, it was tested to be available, valid, reliable to be used for participants
from different stages of education, and it was assumed to be suitable for the target group of this
study as well. The original inventory was published in English, however, in this study, the
Turkish version taken from the study by Aydogdu et al. (2012) was used to encourage more
participation and to allow the participants to respond the questions fully and easier. There were
seven sub-parts in the inventory covering 10 items for the SPGP listed in the introduction
section. The Likert scale had 5 graded options between very often (5) and never (1) for each
item. As for its reliability, the Cronbach Alpha value for the Turkish version was 0.68 (Aydogdu
et al., 2012) and the Cronbach Alpha value calculated in the present study was found as .96.

In addition to the Faculty Inventory of the Seven Principles for Good Practice, the Job
Satisfaction Inventory prepared by Giindiiz (2008) was implemented to measure the
participants’ job satisfaction, which constitutes one of the variables of this study. The scale
consisted of three dimensions and 19 5-point Likert-type items. Organizational climate,
working conditions, and social outlook belonged to the first dimension, and the other two
dimensions were related to individual factors and organizational communication. The original
version of the instrument, which was originally developed in Turkish, was used in the study.
With its Cronbach Alpha value, .93 (0.80 < o < 100), the scale had high level of reliability.

Data Collection and Analysis
Prior to the data collection phase, all the necessary obligations were met. The written

permissions from the authorities were granted. Then, as for the data collection procedure, the
participants were offered information about the study first and were kindly asked to read and
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sign the consent forms. Then, they were informed about the seven principles in a general sense
so that they knew what the study was mainly about. The participants were handed both
inventories at the same time, and they were asked to return them in a few days. The purpose of
providing ample time for them to fill the inventories out was to obtain more realistic and fully
responses by avoiding hurriedly given answers. The data gathered from the above-given two
Likert-type inventories were subjected to descriptive statistical analyses and Pearson
Correlation Test using SPSS 22.

Results

In this section, results are introduced in accordance with the order of the research questions.
First, the research question pertaining to the levels to which English teachers use the seven
principles will be answered. Then, the variances across principles in terms of the extent they
are used by the teachers will be introduced. Finally, teachers’ levels of satisfaction with their
job and the relationship of these levels with their use of the seven principles on the
subdimension and whole-scale levels will be explained in detail.

To verbally introduce the participants’ levels in both use of seven principles and job
satisfaction, the formula commonly preferred by researchers (e.g. Ekmekei, 2023; Oxford,
1990) was used. The data about both variables of the study were collected through five-point
Likert scales. Therefore, to identify the participants’ levels and label them, in accordance with
the abovementioned formula, first the possible highest score (5) was divided by the range (4)
and the result (0.8) was added to the lowest possible score (1) to determine the range of the
lowest scores. The result was applied to all levels equally in the same way. As a result, the
scores 1-1.80, 1.81-2.60, 2.61-3.40, 3.41-4.20, and 4.21-5.00 were used to represent
respectively the levels, ‘never’, ‘rarely’, “usually’, ‘often’, and ‘very often’ (for the use of seven
principles); and, ‘very inadequate’, ‘inadequate’, ‘average’, ‘good,” and ‘very good’ (for job
satisfaction levels).

The first research question of the present study, “To what extend do English teachers
use Chickering and Gamson’s SPGP in their classes?”, aimed at finding out the levels of English
teachers’ use of these principles in their classes. Table 2 shows the statistics found for the first
research question.

Table 2. Descriptive results for teachers’ levels of use of SPGP

Principles N X SD SE 95%ClforMean Min Max
LB UB
1. Student-Teacher Interaction 102 359 .49 .05 3.49 3.68 230 4.80
2. Student Cooperation 102 3.73 .68 .07 3.60 3.87 230 5.00
3. Active Learning 102 351 .67 .07 3.37 3.64 220 5.00
4. Prompt Feedback 102 3.90 .60 .06 3.78 402 240 5.00
5. Emphasizing time on task 102 4.18 .58 .06 4.07 429 280 5.00
6. High Expectations 102 4.13 .57 .06 4.02 424 3.00 5.00
7. Respecting Different Learning Styles 102 410 .61 .06 3.93 417 2.80 5.00
Total 102 3.87 .65 .02 3.82 392 220 5.00

Mean scores of the participants for the overall scale and its seven subdimensions are
between 3.51 and 4.18. All these means correspond to the response “often” to the statements
about how often the they use SPGP. The highest scores belong, respectively, to the principles
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5,6, and 7 (M= 4.18; 4.13; and 4.05) whereas the lowest scores belong to the principles 3, 1,
and 2 (M= 3.51; 3.59; and 3.73). The means show English teachers report that they often use
all the SPGP with slight differences. After the presentation of the basic descriptives, the findings
about which principles are used by English teachers most will be given in order to respond the
second research question of the study.

The second research question of the present study, “Which SPGP are used by English
teachers most?” will be answered on the basis of the findings presented in Table 2. As it is
understood from means, the principle which is used most by English teachers is the principle
“emphasizing time on task”. The means for the principles “high expectations’ and “respecting
different learning styles” are very close to the mean of this principle. As for the principles that
the participants reported to use less frequently, they are “active learning”, “student-teacher
interaction”, and “student cooperation”. These may be interpreted that the principles requiring
more interaction and necessitate the direct involvement of learners are less commonly used by
English teachers when compared to the ones pertaining to their own responsibilities and
preferences. Nevertheless, to summarize the findings for answering the first two research
questions of the study, it can be stated that English teachers often use the principles of good
practice in education with no great differences.

The third research question, “Is there a significant relationship between English
language teachers’ levels of job satisfaction and their use of the SPGP?”, was formed to
investigate the relationship between the degree to which English teachers use Chickering and
Gamson’s (1987) seven principles and their job satisfaction levels. The Pearson Correlation test
was run to detect the relation, if any, between these two factors.

For teachers’ job satisfaction levels, again the descriptives are introduced first. To
demonstrate participants’ job satisfaction levels verbally, the same formulation (1-1.80, 1.81-
2.60, 2.61-3.40, 3.41-4.20, and 4.21-5.00 for ‘very inadequate’, ‘inadequate’, ‘average’, ‘good,’
and ‘very good’, respectively) used for their levels of using SPGP is employed. Table 4 shows
participants’ job satisfaction levels.

Table 3. Descriptive results for teachers’ job satisfaction levels

N Min Max X SD  Kurtosis
Stat Stat Stat Stat SE Stat Stat SE

Overall Job Satisfaction 102 1.84 5.00 3.55 .07 .68 -.214 474
Organizational Climate, Working Conditions, Social Outlook 102 1.67 5.00 3.49 .07 .70 -.319 .474
Individual Factors 102 1.50 5.00 3.67 .08 .77 -297 .474
Organizational Communication 102 1.00 5.00 3.51 .08 .84 -.020 .474
Valid N (listwise) 102

As seen in Table 3, the mean for the overall job satisfaction scale is 3.55 out of 5. It
corresponds to the response “good”. The means for the subdimensions of the scale are,
respectively, 3.49 for organizational climate, working conditions, social outlook; 3.67 for
individual factors; and, 3.51 for organizational communication. All these average scores
correspond to the response “good”, which is the second most positive one in the scale.
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To seek answers to the third research question of the study, as aforementioned, a correlation
analysis between English teachers’ degrees of using SPGP and their job satisfaction levels was
conducted. Before the correlation analysis, the preliminary normality tests were carried out.
Almost all the parameters, extreme values, histograms, Q-Q plots, boxplots, and skewness and
kurtosis values indicated the normality of the tests. The skewness and kurtosis values for
teachers’ overall SPGP and job satisfaction levels and their sub-dimensions were all found to
be between -1 and 1, which are accepted as the absolute normality of data (Orcan, 2020).
Although Kolmogorov Smirnov and Shapiro Wilk tests revealed p values under 0,05 for few
factors, which stand for the absence of normality, since the skewness and kurtosis values were
within the acceptable range and they can be taken as references (Orcan, 2020) to proceed with
the parametric test, the Pearson Correlation analysis was employed. The results of this
correlation analysis are presented in Table 4.

Table 4. Correlations between English teachers’ degrees of using SPGP and their job
satisfaction levels

n N ™ < Lo [{e] N~
c=2 @ @ 2@ @ @ 2 2
o2 o o o o o o o
28 S 'S 'S 'S 'S 'S 'S
n .= £ = = £ £ = =
o & a a a a a a
Pearson 35K B%* Q7R 3gR% D0% 4% 25% DG**
Overall Job Satisfaction Correlation
Sig. (2-tailed) 00 01 01 00 .05 .02 .01 .01
N 102 102 102 102 102 102 102 102
Pearson *x ** * **% * *
Organizational Climate Working Correlation 29" .26 20" .34 16 .23* .20 19
Conditions and Social Outlook Sig. (2-tailed) 00 01 .04 00 .20 .02 .04 .05
N 102 102 102 102 102 102 102 102
Pearson A% 3wk 33wk AQRx DGRk Q7w 34wk 3wk
Correlation ' ' ' ' ' ' ' '

Individual Factors Sig. (2-tailed) .00 .00 .00 .00 .00 .00 .00 .00

N 102 102 102 102 102 102 102 102

Pearson 22% 15 22% 28% 06 14 13 18
Correlation

Sig. (2-tailed) 03 12 03 .00 56 .17 .21 .07
N 102 102 102 102 102 102 102 102
**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Organizational Communication

For the interpretation of the strength of relationship among the variables, the following
formula offered by Cohen (1988, p. 82) will be utilized; r=0.10 to 0.29 or r=-0.10 to -0.29
small; r=0.30 to 0.49 or r=—0.30 to —0.4.9 medium; and, r=0.50 to 1.0 or r=—0.50 to —1.0 large.

As can be seen in Table 4, the participants’ utilization of the principles is in positive and
significant correlation with their general job satisfaction. The strength of relationship between
their job satisfaction levels and the degree they use the SPGP is medium (r=0.35). In addition,
the strength of relationship of the level of SPGP use with the individual principles, except for
one, “active learning” with medium strength (r=.39), it is small with the r values between 20
and 28. As for the subdimensions of job satisfaction, the participants’ perceptions pertaining to
organizational climate, working conditions, and social outlook are in correlation with the
degrees of their use of SPGP in general, and the principles student-teacher interaction, student
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cooperation, active learning, emphasizing time on task, high expectations successively mostly
with small strength of relationship. Individual factors of job satisfaction, on the other hand,
were found to be correlated with the use of all the principles with generally medium strength of
relationship (r values between .27 and .42). The findings also revealed a significant correlation
between organizational communication and the use of the principles, student cooperation and
active learning though the strength of their relationship is small (Akdag Cimen, 2017). In sum,
English teachers’ job satisfaction and their use of SPGP both in general and on the sub-
dimension or principle level are significantly and positively correlated with either medium or
small strengths of relationship. All these findings together indicate that when teachers are
satisfied with their job conditions, they are much more likely to perform their profession better
using the principles of good practice.

Discussion

The study results reveal that English teachers often use the SPGP with slight differences of
degree. They employ the principles emphasizing time on task, high expectations, and respecting
different learning styles more than the other principles, student cooperation, student-teacher
interaction, and active learning. On the basis of the analyses, it is concluded that the most
commonly utilized principle is emphasizing time on task. Teachers’ emphasis on time on task
probably stems from their effort to ensure achievement in classroom, as suggested by the
previous studies (e.g. Godwin et al., 2016), since off-task behaviors are likely to lead to poor
academic learning outcomes (Cocea et al., 2009). Therefore, encouraging learners to efficiently
organize their time can boost their learning progress (Razali et al., 2018).

The least commonly favored principle, on the other hand, is active learning although
the results show that it is used at the level of “often” as all the other principles. A recent study
by Said (2017) investigated the effective teacher behaviors from students’ perspective. Its
results indicate that efficient education mostly relies on promoting active learning, prompt
feedback, and high expectations. However, according to the results of the present study,
although the mean scores of high expectations and prompt feedback are rather high, Turkish
EFL teachers who participated in this research have reported to be less successful in promoting
active learning, which is crucial for effective language learning. Based on this finding, it can be
interpreted that some EFL teachers in Tiirkiye might still be sticking to traditional teaching
methods instead of employing modern student-centered teaching methods due to some
difficulties they encounter. Although previous studies reported positive teacher attitudes
(Akdag Cimen, 2017; Daouk et al., 2016) as well as positive student attitudes (Daouk et al.,
2016; Lumpkin et al., 2015; Machemer & Crawford, 2007) towards active learning worldwide,
implementing active learning in classrooms might prove tricky in certain cases. In countries
where traditional teaching methods have been the norm for long, a smooth transition to active
learning might require extra effort from both teachers and students (Aksit et al., 2016). In
addition, changing teaching style to promote active learning is also related to teacher beliefs
and the ability to implement convenient technology in classroom (Ungar et al., 2018).

The second least commonly used principle after active learning in this study was
reported to be student-teacher interaction, which probably contributes to the EFL education
outcomes which are open to development and need to be developed since the interactions within
the classroom and school increase the chances for effective learning environment for students
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(Allenetal., 2013; Hoque, 2016; Nguyen & Phuong, 2017). The study by Harrison et al. (2023),
on the other hand, argues that teacher-student relationships play a mediating role in the
association between teacher satisfaction and teaching quality. The comprehensive study by
Wartenberg et al. (2023) also suggests a positive correlation between job satisfaction and
teacher-student interactions. To overcome the problem pertaining to interactions, teacher
training programs should be revised so that future teachers feel prepared to initiate proper
interactions in their classrooms. In addition, encouraging students to engage in higher order
thinking skills may also increase the interactions (Li-ping, 2017). Students who actively think
and engage in the courses can easily alter the atmosphere in their schools.

The findings also indicate that teachers’ use of the seven principles is correlated with
their job satisfaction from various aspects. Their views of the climate in the organization,
working conditions, and social issues were found to be correlated with the use of principles,
high expectations, emphasizing time on task, active learning, student cooperation, and student-
teacher contact respectively while individual factors had correlations with all the principles.
The statistical analyses also showed a significant correlation between organizational
communication and the employment of the principles active learning and student cooperation.
This finding is in line with the findings reported by Oga-Baldwin and Praver (2008) who
concluded that lack of institutional support might result in avoiding modern teaching methods
altogether. Therefore, organizational communication which is vital for establishing and
maintaining cooperative and active learning should be given utmost attention by all
shareholders of education.

The literature on the relationship between teachers’ use of SPGP formulated by
Chickering and Gamson (1987) and their job satisfaction levels is rather scarce. The studies so
far which have mostly focused on the relationship between job satisfaction and high-quality
instruction agreed on the significance of job satisfaction in teaching performance (e.g.
Chamundeswari, 2013; Iwu et al., 2013; Persévica, 2011). The study by Afshar and Doosti
(2016) investigated the impact of teachers’ levels of job satisfaction on their teaching
performance rated by their students. Their findings revealed that teachers who were reported to
be effective were the ones that were satisfied with their jobs. A similar study was conducted by
Halder and Roy (2018). They studied the relationship between job satisfaction and teacher
effectiveness through two questionnaires. Their results pointed to a positive correlation between
these two factors. A recent study (Harrison et al., 2023) similarly revealed an association
between teacher satisfaction and teaching quality. In their study, Liuying et al. (2024) also
reported a positive relationship between teachers’ job satisfaction levels and their teaching
quality. Therefore, satisfied teachers can be said to have greater tendency and potential to follow
the educational practices that boost the quality of education resulting in better student
achievement (Hessamy & Kheiri, 2013; Usop et al., 2013; Werang & Agung, 2017).

Based on the findings of the study, it is understood that though there are slight
differences in degrees of use EFL teachers generally utilize the SPGP. However, there are areas
to focus on and improve; particularly active learning and teacher-student interaction principles,
which are utilized by teachers relatively less frequent than other principles should be given
greater attention and measures should be taken for their better integration into teaching practices
to increase the quality of education. Good instructional practices, on the other hand, are
considered to be associated with teachers’ job satisfaction. Therefore, this study is expected to
provide some insights to policy makers, authorities, administrators and all stakeholders of
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education to support teachers for higher levels of job satisfaction and, in turn, for more effective
teaching practices.

Limitations

The present study, despites the valuable insights into English teachers’ use of SPGP and its
relation with their job satisfaction levels, has some limitations as well. First of all, it presents
findings solely based the quantitative data. Quantitative data can be more appropriately
interpreted when backed up with qualitative data. Besides, this study collected data from
participants in one city in the east part of Tiirkiye. The scope can be widened to include other
parts of the country for more generalizable results. In addition, the participants’ self-reports
about their use of the seven principles constituted the base for this study. Other forms of data
collection such as observation can be implemented to shed light on teachers’ practices regarding
the seven principles in their classrooms. Furthermore, the aim of this study was to describe the
current situation of the EFL education in Tiirkiye. Further experimental research is needed to
offer deeper insight into how to promote the quality in education. Furthermore, teachers’ use of
these principles can be studied also by including some other factors such as age, gender, or the
type of school where the teachers work at.

Conclusion and Recommendations

Increasing the quality of foreign language education is a must. For this, instructors should pay
attention to the integration of the seven principles established by Chickering and Gamson
(1987) into their classes. The present study shows that the most problematic area in EFL
education in terms of the integration of the SPGP into teaching processes, is the inclusion of
active learning and student-teacher contact. Therefore, the aim should be to alter the way that
courses are taught so that students can actively engage and interact in EFL classrooms. Taking
differing student needs and learning styles into account and preparing varying classroom
activities such as task-based activities, drama, feedback interviews, role play may help with
engagement level while creating a warm classroom environment and building friendly
relationships with students are more likely to result in further interactions. The study also
reveals that a satisfied teacher is more likely to utilize the seven principles, which calls for
additional support from both colleagues and institutions. Certain improvements in schools’
physical environment, organizational communication, organizational climate, and working
conditions are expected to make valuable contributions to teacher satisfaction, thus teaching
performance.

Disclosure Statement
No potential conflict of interest was reported by the authors.

Focuson ELT
www.focusonelt.com



Akdag Cimen, B., & Yesilyurt, S. / Focus on ELT Journal, 2024, 6(4) 66

References

Afshar, H. S., & Doosti, M. (2016). Investigating the impact of job satisfaction/dissatisfaction on Iranian English
teachers' job performance. Iranian Journal of Language Teaching Research, 4(1), 97-115.

Ahmed, A. K. (2013). Teacher-centred versus learner-centred teaching style. Journal of Global Business
Management, 9(1), 22-34.

Akdag Cimen, B. (2017). Examining the utilisation of the seven principles by pre-service and in-service teachers
of English. [Unpublished Doctoral Dissertation. Atatiirk University].

Aksit, F., Niemi, H., & Nevgi, A. (2016). Why is active learning so difficult to implement: The Turkish case.
Australian Journal of Teacher Education, 41(4), 94-109. http://dx.doi.org/10.14221/ajte.2016v41n4.6

Al Tale, M. A. (2016). Utilizing learning styles in EFL teaching. International Journal of Language and
Linguistics, 3(6), 81-86.

Allen, J., Gregory, A., Mikami, A., Lun, J., Hamre, B., & Pianta, R. (2013). Observations of effective teacher—
student interactions in secondary school classrooms: Predicting student achievement with the classroom
assessment scoring system—secondary. School Psychology Review, 42(1), 76-98.
https://doi.org/10.1080/02796015.2013.12087492

Altun, K. (2017). Ortaokul sosyal bilgiler dersinde egitimde yedi ilke uygulanmasinin etkisi. [Unpublished
Master’s Thesis. Atatiirk University].

Ashraf, H., Fatemi, M. A., & Naderi, S. (2013). The effect of active learning instruction on the intermediate Iranian
EFL learners’ listening comprehension ability. International Journal of Linguistics, 5(5), 225-242.
https://doi.org/10.5296/ijl.v5i5.4264

Aydede, M. N., & Matyar, F. (2009). Aktif 6grenme yaklasimmin fen bilgisi dersindeki akademik basar1 ve
kaliciliga etkisi. Kastamonu Egitim Dergisi,17(1), 137-152.

Aydogdu, S., Doymus, K., & Simsek, U. (2012). Instructors’ practice level of Chickering and Gamson learning
principles. Mevlana International Journal of Education (MIJE), 2(2), 11-24.

Baeten, M., Struyven, K., & Dochy, F. (2013). Student-centred teaching methods: Can they optimise students’
approaches to learning in professional higher education?. Studies in Educational Evaluation, 39(1), 14-
22. https://doi.org/10.1016/j.stueduc.2012.11.001

Bakker, A. B., Vergel, A. I. S., & Kuntze, J. (2015). Student engagement and performance: A weekly diary study
on the role of openness. Motivation and Emotion, 39(1), 49-62. https://doi.org/10.1007/s11031-014-
9422-5

Baluyos, G. R., Rivera, H. L., & Baluyos, E. L. (2019). Teachers’ job satisfaction and work performance. Open
Journal of Social Sciences, 7(8), 206-221. https://doi.org/10.4236/jss.2019.78015

Bertus, A., Elvi, F., & Giovanni, J. (2023). Organizational culture and job satisfaction affect teacher performance
at Keling Kumang Sekadau Vocational School. Jurnal Ekonomi, 12(3), 1850-1854.
https://ejournal.seaninstitute.or.id/index.php/Ekonomi/article/view/2579/2085

Boon, S. 1. (2016). Increasing the uptake of peer feedback in primary school writing: findings from an action
research enquiry. Education, 3-13, 44(2), 212-225. https://doi.org/10.1080/03004279.2014.901984

Bozdogan, D. (2016). Reflections of young language learners on diversity dimensions in EFL classrooms. Novitas-
ROYAL (Research on Youth and Language), 10(2), 134-146.

Canbay, O., & Beceren, S. (2012). Conceptions of teaching held by the instructors in English language teaching
departments. Online Submission, 3(3), 71-81. https://doi.org/10.17569/t0]qi.52100

Chamundeswari, S. (2013). Job satisfaction and performance of school teachers. International Journal of
Academic Research in Business and Social Sciences, 3(5), 420-428.

Chang, J. (2011). A case study of the "pygmalion effect": Teacher expectations and student achievement.
International Education Studies, 4(1), 198-201.

Chickering, A. W., & Gamson, Z. F. (1987). Seven principles for good practice in undergraduate education. AAHE
Bulletin, 39, 3-7.

Chickering, A. W., & Gamson, Z. F. (1999). Development and adaptations of the seven principles for good practice
in undergraduate education. New Directions for Teaching and Learning, (80), 75-81.
https://doi.org/10.1002/t1.8006

Cocea, M., Hershkovitz, A., & Baker, R. S. (2009). The impact of off-task and gaming behaviors on learning:
immediate or aggregate?. In Proceeding of the 2009 conference on Artificial Intelligence in Education:
Building Learning Systems that Care: From Knowledge Representation to Affective Modelling. 10S
Press. https://doi.org/10.3233/978-1-60750-028-5-507

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2" Ed.). Lawrence Erlbaum Associates,
Inc.

Craft, A. (1994). International developments in assuring quality in higher education. Falmer.

Focuson ELT
www.focusonelt.com


http://dx.doi.org/10.14221/ajte.2016v41n4.6
https://doi.org/10.1080/02796015.2013.12087492
https://doi.org/10.5296/ijl.v5i5.4264
https://doi.org/10.1016/j.stueduc.2012.11.001
https://doi.org/10.1007/s11031-014-9422-5
https://doi.org/10.1007/s11031-014-9422-5
https://doi.org/10.4236/jss.2019.78015
https://ejournal.seaninstitute.or.id/index.php/Ekonomi/article/view/2579/2085
https://doi.org/10.1080/03004279.2014.901984
https://doi.org/10.17569/tojqi.52100
https://doi.org/10.1002/tl.8006
https://doi.org/10.3233/978-1-60750-028-5-507

Akdag Cimen, B., & Yesilyurt, S. / Focus on ELT Journal, 2024, 6(4) 67

Crisianita, S., & Mandasari, B. (2022). The use of small-group discussion to improve students’ speaking skill.
Journal of English Language Teaching and Learning, 3(1), 61-66.
https://doi.org/10.33365/jeltl.v3i1.1680

Daouk, Z., Bahous, R., & Bacha, N. N. (2016). Perceptions on the effectiveness of active learning strategies.
Journal of Applied Research in Higher Education, 8(3), 360-375.
https://doi.org/10.1108/JARHE-05-2015-0037

Dibapile, W. T. S. (2012). Teacher efficacy and classroom management among Botswana junior secondary school
teachers. [Unpublished Doctoral Dissertation. University of Tennessee].

Diederich, K. B. (2010). The evolutionary conformation from traditional lecture to active learning in an
undergraduate biology course and its effects on student achievement. [Unpublished Doctoral
Dissertation. North Dakota State University].

DPonlagi¢, S., & Fazli¢, S. (2015). Quality assessment in higher education using the SERVQUALQ model.
Management: Journal of Contemporary Management Issues, 20(1), 39-57.

Ekmekgi, E. (2023). Pursuing a standardized content of a CALL course for pre-service EFL teachers: the
procedure, impacts, and reflections. Computer Assisted Language Learning, 36(5-6), 1005-1039.
https://doi.org/10.1080/09588221.2021.1968913

Er, M., Altunay, U., & Yurdabakan, 1. (2012). The effects of active learning on foreign language self-concept and
reading comprehension achievement. International Journal on New Trends in Education & Their
Implications (IJONTE), 3(4), 43-58.

Fekri, N. (2016). Investigating the effect of cooperative learning and competitive learning strategies on the English
vocabulary development of Iranian intermediate EFL learners. English Language Teaching, 9(11), 6-12.
http://dx.doi.org/10.5539/elt.vOn11p6

Gasser, L., Griitter, J., Buholzer, A., & Wettstein, A. (2018). Emotionally supportive classroom interactions and
students' perceptions of their teachers as caring and just. Learning and Instruction, 54, 82-92.
https://doi.org/10.1016/j.learninstruc.2017.08.003

Gershenson, S., & Papageorge, N. (2018). The power of teacher expectations: How racial bias hinders student
attainment. Education Next, 18(1), 64-71.

Ghorbani, M. R., & Nezamoshari'e, M. (2012). Cooperative learning boosts EFL students' grammar achievement.
Theory and Practice in Language Studies, 2(7), 1465-1471. https://doi.org/10.4304/tpls.2.7.1465-1471

Gibbons, S., McCarthy, J., McEvoy, P., & Mordaunt, P. (2018). Components of, and approaches to, effective
feedback. Practitioner Research Project, DIT.
https://arrow.tudublin.ie/cgi/viewcontent.cgi?article=1014&context=Itcpgdprp

Godwin, K. E., Seltman, H., Almeda, V. Q., Kai, S., Baker, R. S., & Fisher, A. V. (2016). The variable relationship
between on-task behavior and learning. Learning and Instruction, 44, 128-143.

Giindiiz, H. (2008). Ilkégretim okullarinda érgiitsel iklim ile ogretmenlerin is doyumu arasindaki iliski (Gaziantep
ornegi). [Unpublished Master’s Thesis. Gaziantep University].

Halder, U. K., & Roy, R. R. (2018). Job satisfaction and teacher effectiveness of secondary school teachers.
International Journal of Innovative Research & Studies, 8, 247-261.

Harrison, M. G., King, R. B., & Wang, H. (2023). Satisfied teachers are good teachers: The association between
teacher job satisfaction and instructional quality. British Educational Research Journal, 49, 476-498.
https://doi.org/10.1002/berj.3851

Heinla, E., & Kuurme, T. (2022). The impact of school culture, school climate, and teachers’ job satisfaction on
the teacher-student relationship: a case study in four Estonian schools. Research Papers in Education,
1(27). https://doi.org/10.1080/02671522.2022.2150883

Hessamy, G., & Kheiri, S. (2013). The relationship between job satisfaction of Iranian English teachers and their
students’ achievement. Studies in English Language Teaching, 1(2), 315-329.

Hoque, M. E. (2016). The effect of the teacher-students interaction: an evaluation of an EFL classroom. JEFLER,
1(1), 1-5.

Hoque, K. E., Wang, X., Qi, Y., & Norzan, N. (2023). The factors associated with teachers’ job satisfaction and
their impacts on students’ achievement: a review (2010-2021). Humanities and Social Sciences
Communications, 10(1), 1-7. https://doi.org/10.1057/s41599-023-01645-7

Hu, Y. L., Hung, C. H., & Ching, G. S. (2015). Student-faculty interaction: Mediating between student engagement
factors and educational outcome gains. International Journal of Research Studies in Education, 4(1), 43-
53. https://doi.org/10.5861/ijrse.2014.800

lwu, C. G., Gwija, S. A., Benedict, H. O., & Tengeh, R. K. (2013). Teacher job satisfaction and learner
performance in South Africa. Journal of Economics and Behavioral Studies, 5(12), 838-850.
https://doi.org/10.22610/jebs.v5i12.457

Johnson, B., & Christensen, L. B. (2003). Educational research: Quantitative, qualitative, and mixed approaches
(2nd ed.). Boston, MA: Allyn and Bacon

Focuson ELT
www.focusonelt.com


https://doi.org/10.33365/jeltl.v3i1.1680
https://doi.org/10.1108/JARHE-05-2015-0037
https://doi.org/10.1080/09588221.2021.1968913
http://dx.doi.org/10.5539/elt.v9n11p6
https://doi.org/10.1016/j.learninstruc.2017.08.003
https://doi.org/10.4304/tpls.2.7.1465-1471
https://arrow.tudublin.ie/cgi/viewcontent.cgi?article=1014&context=ltcpgdprp
https://doi.org/10.1002/berj.3851
https://doi.org/10.1080/02671522.2022.2150883
https://doi.org/10.1057/s41599-023-01645-7
https://doi.org/10.22610/jebs.v5i12.457

Akdag Cimen, B., & Yesilyurt, S. / Focus on ELT Journal, 2024, 6(4) 68

Johnson, R. T., & Johnson, D. W. (2008). Active learning: Cooperation in the classroom. The Annual Report of
Educational Psychology in Japan, 47, 29-30. https://doi.org/10.5926/arepj1962.47.0 29

Jones, B. A., & Palmer, R. (2017). Active learning in Japanese university EFL classes: Clarifying the construct.
Hirao School of Management Review, 7, 107-125.

Karabiyik, C. (2019). The relationship between student engagement and tertiary level English language learners’
achievement. International Online Journal of Education and Teaching (IOJET), 6(2), 281-293.
http://iojet.org/index.php/IOJET/article/view/590

Kavenagh, M., Freeman, E., & Ainley, M. (2012). Differences between adolescent boys’ and teachers’ perceptions
of the student—teacher relationship. The Australian Educational and Developmental Psychologist, 29(1),
1-16. https://doi.org/10.1017/edp.2012.3

Khan, N. M., Noreen, M., & Hussaini, M. H. A. (2024). The impact of cooperative learning on students' academic
achievement and social behavior. Harf-o-Sukhan, 8(1), 339-348.
https://jim.teknokrat.ac.id/index.php/english-language-teaching/article/view/1680

Kocaman Karoglu, A., Kiraz, E., & Ozden, M. Y. (2014). Good practice principles in an undergraduate blended
course design. Egitim ve Bilim, 39(173), 249-263.

Kyriacou, C. (2009). Effective teaching in schools: Theory and practice. Nelson Thornes.

Leedy, P. D. (1993). Practical research: planning and design. Prentice-Hall.

Li-ping, L. I. U. (2017). Strategies to improve teacher-student interactions in senior schools in Western China. US-
China Foreign Language, 15(2), 76-80. https://doi.org/doi:10.17265/1539-8080/2017.02.002

Liuying, H., Moonmuang, S., & Senarith, P. (2024). Mediation effects of the teaching management and teacher
job satisfaction on the relationship between transformational leadership and teaching quality of public
universities in Guangdong Province. Journal of Modern Learning Development, 9(2), 148-158.

Locke, E. A. (1976). The nature and causes of job satisfaction. In M. P. Dunnette (Ed.), Handbook of industrial
and organizational psychology (pp. 1297-1350). Rand McNally.

Lumpkin, A., Achen, R. M., & Dodd, R. K. (2015). Student perceptions of active learning. College Student
Journal, 49(1), 121-133.

Lumpkin, A., & Multon, K. D. (2013). Perceptions of teaching effectiveness. The Educational Forum, 77 (3), 288-
299. https://doi.org/10.1080/00131725.2013.792907

Machemer, P. L., & Crawford, P. (2007). Student perceptions of active learning in a large cross-disciplinary
classroom. Active Learning in Higher Education, 8(1), 9-30. https://doi.org/10.1177/1469787407074008

Marlowe, Z. (2016). Diversity and challenges in the English as a foreign language classroom. International Review
of Social Sciences and Humanities, 11(1), 34-40

Mei, W., Parkay, F. W., & Pitre, P. E. (2016). Student—faculty interaction: A key to academic integration and
success for ethnic minority students at a major university in Southwest China. Frontiers of Education in
China, 11(4), 483-502. https://doi.org/10.3868/s110-005-016-0038-7

Mulatu, M., & Bezabih, W. (2018). The effects of teachers’ perceptions on the implementations active learning in
EFL classroom. Global Journal of Human-Social Science Research, 18(6), 31-37.

Munir, S., Emzir, E., & Rahmat, A. (2019). The effect of teaching methods and learning styles on students’ English
achievement: An experimental study at Junior High School 1 Pasangkayu. JETL (Journal of Education,
Teaching and Learning), 2(2), 233-237.

Naderi, S., & Ashraf, H. (2013). The effect of active learning instruction on the intermediate Iranian EFL learners'
listening self-efficacy beliefs. International Journal of Linguistics, 5(6), 91-109.

Namaziandost E., Homayouni M., & Rahmani P. (2020). The impact of cooperative learning approach on the
development of EFL learners’ speaking fluency. Cogent Arts and Humanities, 7(1), 1-13.
https://doi.org/10.1080/23311983.2020.1780811

Neto, R. D. C. A, Rodrigues, V. P., & Panzer, S. (2017). Exploring the relationship between entrepreneurial
behavior and teachers’ job satisfaction. Teaching and Teacher Education, 63, 254-262.
http://dx.doi.org/10.1016/].tate.2017.01.001

Nguyen, L. T., & Phuong, H. Y. (2017). Teachers’ perceptions towards teacher-student interaction in EFL classes.
IOSR-JRME, 7(3), 81-86. http://dx.doi.org/10.9790/7388-0703038186

Oga-Baldwin, W. L. Q., & Praver, M. (2008). The motivated language teacher: Work satisfaction in a Japanese
context. In K. Bradford Watts, T. Muller, & M. Swanson (Eds.), JALT2007 Conference Proceedings.
Tokyo: JALT. http://jaltpublications.org/archive/proceedings/2007/E049.pdf

Okumus, S., Aydogdu, S., Oztiirk, B., Kog, Y., Cavdar, O., & Doymus, K. (2013). The views of secondary school
and pre-service mathematics teachers about the seven principles for good practice in education. Journal
of Educational Sciences Research, 3(2), 197-218.

Okumus, S., & Doymus, K. (2018). Iyi bir egitim ortami i¢in yedi ilkenin isbirlikli 6grenme ve modellerle birlikte
uygulanmasinin fen basarisina etkisi. Bayburt Egitim Fakiiltesi Dergisi, 13(25), 203-238.

Orcan, F. (2020). Parametric or non-parametric: Skewness to test normality for mean comparison. International
Journal of Assessment Tools in Education, 7(2), 255-265. https://doi.org/10.21449/ijate.656077

Focuson ELT
www.focusonelt.com


https://doi.org/10.5926/arepj1962.47.0_29
http://iojet.org/index.php/IOJET/article/view/590
https://doi.org/10.1017/edp.2012.3
https://jim.teknokrat.ac.id/index.php/english-language-teaching/article/view/1680
https://doi.org/doi:10.17265/1539-8080/2017.02.002
https://doi.org/10.1080/00131725.2013.792907
https://doi.org/10.3868/s110-005-016-0038-7
https://doi.org/10.1080/23311983.2020.1780811
http://dx.doi.org/10.1016/j.tate.2017.01.001
http://jaltpublications.org/archive/proceedings/2007/E049.pdf
https://doi.org/10.21449/ijate.656077

Akdag Cimen, B., & Yesilyurt, S. / Focus on ELT Journal, 2024, 6(4) 69

Ozer, S. (2020). The effect of active learning on achievement and attitude in vocational English course. IE: Inquiry
in Education, 12(2), 13. https://eric.ed.gov/?id=EJ1279514

Oztiirk, B., Okumus, S., Kog, Y., Cavdar, O., & Doymus, K. (2013). Fen ve teknoloji 6gretmenleri ve 6gretmen
adaylarinin iyi bir egitim ortamu icin yedi ilke hakkindaki gériisleri. Bayburt Universitesi Egitim Fakiiltesi
Dergisi, 8(1), 102-115.

Oxford, R. L. (1990). Language learning strategies: What every teacher should know. Heinle & Heinle Publishers.

Pan, C. Y., & Wu, H. Y. (2013). The cooperative learning effects on English reading comprehension and learning
motivation of EFL freshmen. English Language Teaching, 6(5), 13-27.
http://dx.doi.org/10.5539/elt.v6n5p13

Papageorge, N. W., Gershenson, S., & Kang, K. M. (2018). Teacher expectations matter. (No. w25255). National
Bureau of Economic Research. https://www.nber.org/papers/w25255

Phan, T., McNeil, S. G., & Robin, B. R. (2016). Students’ patterns of engagement and course performance in a
massive open online course. Computers & Education, 95, 36-44.
https://doi.org/10.1016/j.compedu.2015.11.015

Pennings, H. J., Brekelmans, M., Sadler, P., Claessens, L. C., van der Want, A. C., & van Tartwijk, J. (2018).
Interpersonal adaptation in teacher-student interaction. Learning and Instruction, 55, 41-57.
https://doi.org/10.1016/j.learninstruc.2017.09.005

Persévica, A. (2011). The significance of the teachers’ job satisfaction in the process of assuring quality education.
Problems of Education in the 21st Century, 34, 98-109.

Ramsden, P. (2004). Learning to teach in higher education (2nd ed.). Routledge Falmer.

Razali, S. N. A. M., Rusiman, M. S., Gan, W. S., & Arbin, N. (2018, April). The impact of time management on
students’ academic achievement. In Journal of Physics: Conference Series (Vol. 995, No. 1, p. 012042).
IOP Publishing. https://doi.org/10.1088/1742-6596/995/1/012042

Romero, M., & Barbera, E. (2011). Quality of e-learners’ time and learning performance beyond quantitative time-
on-task. The International Review of Research in Open and Distributed Learning, 12(5), 125-137.
https://doi.org/10.19173/irrodl.v12i5.999

Said, M. (2017). Effective behavior of EFL teachers as perceived by undergraduate students in Indonesia. English
Language Teaching, 10(10), 50-62. http://doi.org/10.5539/elt.v10n9p50

Sandilos, L. E., Rimm-Kaufman, S. E., & Cohen, J. J. (2017). Warmth and demand: The relation between students'
perceptions of the classroom environment and achievement growth. Child Development, 88(4), 1321-
1337. https://doi.org/10.1111/cdev.12685

Siyuan, Y., & Sriwisathiyakun, K. (2023). Online active learning activities to enhance English writing skills for
non-native speakers in vocational college. International Journal of Educational Communications and
Technology (IJECT), 3(1), 2023. 42-53.
https://ph01.tci-thaijo.org/index.php/IJECT/article/view/248879/170282

Spanjers, D. M., Burns, M. K., & Wagner, A. R. (2008). Systematic direct observation of time on task as a measure
of student engagement. Assessment for Effective Intervention, 33(2), 120-126.
https://doi.org/10.1177/1534508407311407

Stapp, A. C., & Karr, J. K. (2018). Effect of recess on fifth grade students' time on-task in an elementary classroom.
International Electronic Journal of Elementary Education, 10(4), 449-456.
https://doi.org/10.26822/iejee.2018438135

Szumski, G., & Karwowski, M. (2019). Exploring the Pygmalion effect: The role of teacher expectations,
academic self-concept, and class context in students’ math achievement. Contemporary Educational
Psychology, 59, 101787. https://doi.org/10.1016/j.cedpsych.2019.101787.

Tanis, C. J. (2020). The seven principles of online learning: Feedback from faculty and alumni on its importance
for teaching and learning. Research in Learning Technology, 28. https://doi.org/10.25304/rlt.v28.2319

Trolian, T. L., Jach, E. A., Hanson, J. M., & Pascarella, E. T. (2016). Influencing academic motivation: The effects
of student—faculty interaction. Journal of College Student Development, 57(7), 810-826.
https://doi.org/10.1353/csd.2016.0080

Tsai, P., & Antoniou, P. (2021). Teacher job satisfaction in Taiwan: making the connections with teacher attitudes,
teacher self-efficacy and student achievement. International Journal of Educational Management, 35(5),
1016-1029. https://doi.org/10.1108/1JEM-02-2020-0114

Ugras, M., & Asiltiirk, E. (2018). Perceptions of science teachers on implementation of seven principles for good
practice in education by Chickering and Gamson in Courses. Journal of Education and Training Studies,
6(3), 170-183. https://doi.org/10.11114/jets.v6i3.3056

Ullah, H., & Wilson, M. A. (2007). Students' academic success and its association to student involvement with
learning and relationships with faculty and peers. College Student Journal, 41(4), 1192-1203.

Ungar, O., Margaliot, A., Grobgeld, E., & Leshem, B. (2018). Faculty use of the active learning classroom: barriers
and facilitators. Journal of Information Technology Education: Research, 17(1), 485-504.
https://doi.org/10.28945/4142

Focuson ELT
www.focusonelt.com


https://eric.ed.gov/?id=EJ1279514
http://dx.doi.org/10.5539/elt.v6n5p13
https://www.nber.org/papers/w25255
https://doi.org/10.1016/j.compedu.2015.11.015
https://doi.org/10.1016/j.learninstruc.2017.09.005
https://doi.org/10.1088/1742-6596/995/1/012042
https://doi.org/10.19173/irrodl.v12i5.999
http://doi.org/10.5539/elt.v10n9p50
https://doi.org/10.1111/cdev.12685
https://ph01.tci-thaijo.org/index.php/IJECT/article/view/248879/170282
https://doi.org/10.1177/1534508407311407
https://doi.org/10.26822/iejee.2018438135
https://doi.org/10.1016/j.cedpsych.2019.101787
https://doi.org/10.1353/csd.2016.0080
https://doi.org/10.1108/IJEM-02-2020-0114
https://doi.org/10.11114/jets.v6i3.3056
https://doi.org/10.28945/4142

Akdag Cimen, B., & Yesilyurt, S. / Focus on ELT Journal, 2024, 6(4) 70

Usop, A. M., Askandar, K., Langguyuan-Kadtong, M., & Usop, D. A. S. O. (2013). Work performance and job
satisfaction among teachers. International Journal of Humanities and Social Science, 3(5), 245-252.

Ustiinliioglu, E. (2016). Perceptions versus realities: Teaching quality in higher education. Egitim ve Bilim,
41(184), 235-250. https://doi.org/10.15390/EB.2016.6095

Veldman, M. A., S. Doolaard, R. J. Bosker, and T. A. B. Snijders. (2020). Young children working together.
cooperative learning effects on group work of children in grade 1 of primary education. Learning and
Instruction. 67(101308). https://doi.org/10.1016/j.learninstruc.2020.101308.

Wartenberg, G., Aldrup, K., Grund, S., & Klusmann, U. (2023). Satisfied and high performing? A meta-analysis
and systematic review of the correlates of teachers’ job satisfaction. Educational Psychology Review,
35(4), 114. https://link.springer.com/article/10.1007/s10648-023-09831-4

Werang, B. R, & Agung, A. A. G. (2017). Teachers’ job satisfaction, organizational commitment, and
performance in Indonesia: A Study from Merauke District, Papua. International Journal of Development
and Sustainability, 6(8), 700-711.

Wolomasi, A. K., Asaloei, S. I., & Werang, B. R. (2019). Job satisfaction and performance of elementary school
teachers. International Journal of Evaluation and Research in Education, 8(4), 575-580.
https://doi.org/10.11591/ijere.v8i4.20264

Yilar, M. B., Simsgek, U., & Topkaya, Y. (2015). Sosyal bilgiler 6gretmenleri ve 6gretmen adaylarinin iyi bir egitim
ortami i¢in uygulanan yedi ilke hakkindaki goriisleri. Atatiirk Universitesi Sosyal Bilimler Enstitiisii
Dergisi, 19(2), 245-260.

Yildiz, E., Caliklar, S., Hgaz, S., & Simsek, U. (2017). Jigsaw teknigi ve birlikte soralim birlikte dgrenelim
yonteminin 6gretmen adaylarinin iyi bir egitim i¢in yedi ilke hakkindaki goriisleri tizerine etkisi. Journal
of Turkish Studies, 12/14, 573-588. http://dx.doi.org/10.7827/TurkishStudies.

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the Journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (CC BY-NC-ND) (http://creativecommons.org/licenses/by-nc-nd/4.0/).

Focuson ELT
www.focusonelt.com


https://doi.org/10.15390/EB.2016.6095
https://doi.org/10.1016/j.learninstruc.2020.101308
https://link.springer.com/article/10.1007/s10648-023-09831-4
https://doi.org/10.11591/ijere.v8i4.20264
http://dx.doi.org/10.7827/TurkishStudies

